Questions asked of focus groups (4 x 1st year, 3 x 2nd year)
1. What helps you learn a new task? (rank them, 1 being best)
repetition

necessity

motivation/interest

support

thinking time

preparation

satisfaction from doing the task

progression, including setting and meeting of intermediate goals
‘motivation/interest’ came out as the most common top choice. ‘Satisfaction…’ was also commonly cited, although a number of groups ranked it fairly low down. ‘Necessity’ also ranked highly for many, which is a little disappointing, but not entirely unsurprising.
2. What are the purposes of assessment (coupled with) feedback? (rank them, 1 being highest)
A
to provide feedback to staff on student progress

B
to provide feedback to students on their progress

C
to encourage students to work

D
to provide a purpose and an endpoint (i.e. marks and grades)

E
to rank students

F
to provide focus

G
to check that students are learning (a quality assurance  factor)

H
to stimulate and sustain interest in the topic

B was consistently rated highest, with A following closely behind. F received a number of high ratings, while C, D, G and H tended to be spread around middle ratings, while E was almost universally placed bottom.
3. What do you expect from feedback on your work?

- ‘How to improve’/’Find out where you went wrong’ mentioned by all groups.

- ‘Quick feedback’ mentioned by nearly all.

- ‘Identify problem areas that need to be worked on’
4. What ways have you received feedback on your work?
- Some comments on the benefits of using zappers: instant feedback in formative sessions, personalised feedback for in-class tests.
- Individual (verbal) feedback in labs (+ workshops/tutorials). The quality is variable, though. Students talk to each other and are aware of differences in the feedback given by different staff/demonstrators.

- Feedback reports on in-class tests (personalised, based on zapper answers). The students like the fact that they can compare their answers with those given across the cohort.

- Generic feedback e.g in lectures, workshops, lab introductions.

- Ticksheets (not useful if incomplete)

- Some also cited contact with staff through e-mail or ‘office hours’ – important as not all students will recognise this as feedback!

NOTE: Some first year groups commented that the feedback in organic labs was returned faster than in the other two labs and was therefore more useful as it could be acted on.
5. How could feedback you have received be improved?
- Get verbal feedback from the person who marked the report

- E-mail feedback on lab reports before next report is due (allowing the student to think about questions and to improve work more rapidly)

- Get lab reports back to keep

- Increase the frequency of feedback

- More personalised feedback for exams

- Have the tables grouped together in workshops to encourage teamwork, which can lead to improved feedback.
6. What do you expect from Assessment of your work?

- Clear goals to aim for (e.g. learning outcomes in Bruno’s lecture notes)

- What we did wrong and how to correct it

- Find out gaps in understanding

- Feedback
7. How could the Assessments you have received be made more beneficial to you?

- Make labs relevant to the material covered in lectures (e.g. if doing inorganic labs at the start of a rotation, they may not have covered the material)
8. Considering all types of work where you have done assessments
e.g. Practicals/tutorials/workshops/project work/in-class tests/exams
which assessments have been useful to your learning and why?
Practicals: Good for learning techniques, but written assessment not as useful (lab reports are a bit artificial compared to writing up research).

- Inorganic and physical lab reports not as useful as organic.

- Feedback needs to be given back!

Tutorials: Very useful!! More personalised feedback, and can work at your own pace.
Workshops: Not as useful as tutorials – sometimes answers are put on board which means you don’t necessarily try, esp. if you’re behind.

- Help you work out where you need to work, and you can discuss things with PhD students.

In-class tests: Tell us what we do and don’t know throughout the course. Zappers combined with written paper is a good format.

- Cover a lot of areas

- Rapid feedback

- Multiple choice tests are not helpful as they aren’t like the exams.
Note: Some commented on homework being very useful (e.g. Andrea Russell sets questions in lectures with answers on Bb the following week)
9. Considering all types of Feedback you have received 

e.g. Practicals/tutorials/workshops/project work/in-class tests/exams:
which examples of feedback have been useful to your learning and why?

Note: Most groups stated that they had covered this in Q8
Practicals: Ones where they talked about your reports were better

Tutorials: Personalised, instructive with advice

Workshops: Very good (first years want more)

In-class tests: Personalised, almost instantaneous feedback.

10) How often did you receive feedback on your performance at school/college?

- In every lesson the teacher spoke to us about our work

- Weekly after homework

- Yearly full reports with monthly updates

- We had a lot more feedback due to smaller classes

- It was easy to get feedback from our personal teacher
How has this affected your expectations of the feedback you will receive in your university studies?

Slightly more than half of students stated that they expected less:
​- Expected less feedback, more generalised

- Expectations were lower

- Expected less feedback as uni is more self-study oriented

Others expressed other views:
- Expected more workshops for feedback

- My expectations were that the feedback would be at least as good as school
Does the feedback you receive here meet your expectations? Please comment:
One first year group stated that: (Feedback) exceeds expectations: more personalised to our progress than expected (this relates directly to the in-class test feedback reports)

Other 1st year views: 
- Meets expectations, but could be better.

- Expected tutorials in 1st year

- More office hours or clearer indication of when lecturers are available would be good.
Second year views:
- Meets my expectations in a way, but not always constructive

- Doesn’t really meet my expectations – still haven’t received feedback on lab reports submitted weeks ago
11) How familiar are you with the learning outcomes for the modules you study?

First year views:
- Not familiar – just learning it as it comes
- Richard Brown had good practice in sharing learning outcomes

- It’s fairly vague – just learn what’s in our notes
- 2nd year: Vague at best (familiar with Bruno Linclau’s as @ the end of every lecture. Jeremy Frey has them, but more vague and not as helpful.
b) Where do you find out about the learning outcomes for modules?

First year views:
- Not sure – Blackboard?

- More indication should be given where to find out about learning outcomes.

- Early lectures in a module normally have some form of description.

- ‘What we learn in lectures is what we should know’

c) Do you think that learning outcomes for modules should be made more explicit? If so, please make suggestions for how you think these should be delivered to students.

First year views:

- A concept map for a module’s learning outcomes would give a broader picture

- A specification should be given out at the start of the year

- Yes, they should be made clear and concise for each module. Blackboard would be a good place for this.

- We need to know pass marks for BSc and MChem (and presumably marks for different classifications)
- More summaries like Peter Roach’s lectures, or detailed introductions

2nd year: 

- YES – at the end of each lecture what we need to know.

- a list or summary at the end – this is already done in most modules.
Other comments:
- Need to know how to write/improve lab reports (should they be past tense/3rd person?).

- A concise syllabus would be nice.

- Summary sheets

- Equation sheets (Phys Chem)
